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Foreword

Protestant Institute of Art and Social Sciences (PIASS) is a product of former school of theology
of Butare (ETB) which was established in 1970. Since 2010, it was decided to add two new
faculties Education and Development Studies under a new umbrella named PIASS, making it
(for today) an institution of three faculties.

One of the directive and functions of the PIASS is to maintain high anq comparable academic
standards in higher education locally, regionally and internationally, with special emphasis on
the promotion of Quality Assurance (QA), Quality Management, and maintenance of comparable
regional and international academic standards. PIASS’s behind force for arching this is through

the safeguarding of its vision and mission with respect to academic quality maintenance.

! The Office of Quality assurance is committed to supporting new and experienced academics increase their
practical and theoretical knowledge of university teaching through workshops, seminars, and conferences that
address a variety of topics, techniques, and programs.
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Aim of the manual
The aim of this manual is to make available sources of information for PIASS community

specifically meant both for staff and students. It aim to set as clearly as possible the Institute’s

policies and procedures relevant to both teaching and supervision of students, both taught and

research.

For the purpose of the Quality Manual, general understanding and terms used in the areas of
especially, academic quality, as well as some commitments to quality promotion and

management for the Protestant Institute of Arts and Social sciences (PIASS) are described in

here.
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Chapter One: Quality and Quality Assurance
Concerns about the quality of higher education are also a global intrinsic part of any discussion
on the matter. It is believed that over the years, \}ari_ous developments have taken place relative to
the assessment, monitoring, and improvement of the quality of different components of higher
education such as its governance, its contents, its forms of pedagogy, services offered and so on
(UNESCO, 2007). Moreover, Quality assurance in higher education has become an issue of great
concern among all stakeholders, including policy makers, parents, employers, and students.
Consequently, some terms that refers to those developments related to quality assurance and its
management, such as ‘quality assessment’, ‘quality evaluation’, and ‘quality assurance’ are

widely used today within the wide process of managing quality.

1.1 National Qualification Framework

The national qualification framework sets out the requirements for the awards of institutions of
higher Education in Rwanda. The core of the system is a Credit Accumulation and Modular
Scheme (CAMS). Academic Quality Assurance system is put in place to ensure that all programs

are developed and delivered in conformity with the framework.

1.2 Regional Quality Assurance Framework

The regional Inter-university Council for East Africa (IUCEA) is taken as a reference guiding

other regional country members to develop their own Quality assurance manual. See

www.lucea.or

1.3 National Quality Assurance
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Referring to ITUCEA Quality Assurance manual, Rwanda with the Higher Education Council
(HEC) develops Quality Assurance to promote quality awareness in all higher leaning

institutions.

Chapter Two: Definitions of some relevant terms in Quality Assurance

2.1 What is Quality

Quality 1s a multi-dimensional, multilevel, and dynamic concept that relates to the contextual
settings of an educational model, to the institutional mission and objectives, as well as to specific
standards within a given system, institution, programme, Or discipline. Quality may thus take

different, sometimes conflicting, meanings depending on different things such as;

v The understanding of various interests of different constituencies or stakeholders in
higher education (e.g. students; universities; disciplines; the labour market; society; a
government);

v Tts references: inputs, processes, outputs, missions, objectives, etc.;

v the attributes or characteristics of the academic world worth evaluating; and

v The historical period in the development of higher education.

In business sector it is well understood that what we say as quality we mean that something is
better that the other — soothing has more quality, and obviously that is the reality that some of the
things are better than others. With so many stakeholders and players with different expectations
in the field, it is not easy to find a common definition of quality. Although different people may
have different understanding of what is quality, however, quality is a quality if it is agreed upon
by and with 6thers. Therefore, quality is a mechanism adopted by different players for

improvement. It is a matter of negation between the academic institution and other stakeholders.

High learning institution as the ultimate supplier of service, in this case, must try to reconcile all
these different wishes and requirements within its different department. The requirements should
be translated into the mission and vision of an institution and into the objectives of faculties and
of the higher education, in order to archive the goal, objectives and learning outcomes. The Inter

University of East African puts it clear:
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While the general concept of quality is a difficulty one in
itself, quality in higher education is much more complex,
because it is always clear what the “product” is and who the
“client” is. Is the “graduate” the “product” that we offer
society and the labour market? Or is the graduate — to-be, the
student, or “client” and the program that we offer the
“product”? We can only say that a university has a multiple

product system and a multi-client system.

Trying to have an understanding of what “quality is, bearing in mind that
there is no absolute definition, the common understanding would be
“having each person know his/her responsibility and striving to archiving
one’s or institutions’ goal and objective in an efficient way, assuming that
goals and objective reflect the requirements of all our stakeholders in an
adequate way. However different terms need not to be confused. These are

presented below.

2.1.1 Effectiveness in Education
It is an output of specific analyses that measure ‘the quality of> the achievement of specific
educational goal or the degree to which a higher education institution can be expected to achieve
specific requirements. This is a primary measure of success of a programme or of a higher
education institution, clear indicators, meaningful, information, and evidence best reflecting
institutional effectiveness with respect to student learning and academic achievement have to be

gathered though various procedures such as; inspection, observation, site visit and so on
(UNESCO, 2007).

2.1.2 Efficiency in Education
It is an ability to perform well or to achieve a result without waste of resources, effort, time, of
funds (using the smallest quantity of resources possible). Educational efficiency can be measured
in physical terms (i.e. taking advantage of ICT in teaching and learning like posting notes,
instead of printing hard copies)
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2.1.3 Learner — cantered pedagogy
Students are active participants in learning and constructors of knowledge; teachers act as

mentors and advisors to encourage students’ participation in active learning (Meece, 2003).

Interactions between teachers and students facilitate the learning process through discovery,

inquiry and problem solving (Law, 2007).

Quality in higher education is a multi dimensional, multi level, and dynamic concept that relates
to the contextual settings of an educational mode, to the institutional mission and objectives, as
well as to specific standards within a given system, institution, programmes, or disciplines
(UNESCO, 2007). Therefore quality may differ and sometimes conflict of meanings depending
on at least four aspects. Firstly, the understanding of various interests of different constituencies
or stakeholders in higher education, such as students, institutions, government, the labour
market, society, and so on. Secondly, it depends on its references like inputs, processes, outputs,
mission and objective. Thirdly, depend on the attributes or characteristics of the academic world
worth evaluating the quality. Fourthly, depend on the historical period in the development of
higher education. Therefore a wide spectrum of definitions of academic quality has as a result
been used:

2.2 Quality as excellence

It is a traditional view according to which only the best standards of excellence are understood as
revealing true academic quality.

2.3 Quality as enhancement or improvement

Quality enhancement or improvement focuses on the continuous search for permanent
improvement, stressing the responsibility of the higher education institution to make the best use
of its institutional autonomy and freedom. Arching quality is central to the academic ethos and to

idea that academics themselves know best what quality is.

2.4 Self-evaluation

Self-evaluation is the process by which an institution or a department review the effectiveness of

its quality management system for assuring, developing and monitoring the quality of teaching
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and learning, research, community engagement and support services against the pre-determined
standards and criteria. The self-evaluation process may lead to the development of a quality
improvement plan and/or audit portfolio as a baseline for external audit. The term self-evaluation

is used interchangeably with terms such as self-assessment, self-review, and self-study.

2.5 Academic Quality

In academic field, quality is all systems, resources and information available to the maintaining
and improvement of standards and quality. It covers teaching and learning opportunities, student

support services, research and consultancy and community service.

According to the Higher Education Council in Rwanda, Academic Quality describes how well
the learning opportunities available to students help them to achieve their awards. It is about
making sure that the appropriate and effective teaching, support, assessment and learning

opportunities are provided to meet all stakeholders’ needs.
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Stakeholders

*Government
*Employers
*Society at large
*Academig
*Students
*Parents

Translation Archieving
of goals, aims and
requirements

_ _ objectives
into aims, [Responding to
go'a!s gnd stackholders
objectives espectation]

2.6 Quality Assurance
Quality Assurance s the all-embracing term referring to an ongoing,

monitoring, guaranteeing,
igher education System, institutions, or p

continuous process of
maintaining, and improving) the quality of a
rogramm

evaluating (assessing,

es. This is usually measure though different

model for quality dimensions
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————
6 Outputs %

- students

- faculty and support | Teaching and
staft Learning process - Quality and quality of
- Administrators . ; the graduates
Administrators | _Administrative process Jll =~ 5
= _ (knowledge, skills.
-Equipesnent and - Research process attitudes, repute

materials " = :
- Finance and -Quality and quality of

- Facilities budgeting process researches
- Buildings programme

: o - Quality and guali
- Financ., and -Other act’ sities such academi= servi
budgeting :

All these dimensions have to be taken into account when discussing quality ams §

2.7 Quality vs Innovation
2.8 Indicators of Quality assurance

Chapter Three: Quality assurance at PIASS
Protestant Institute of Art and Social Sciences has positionéd itself zs dhe
learning institutions with Christian ethical values and primary responsisaiay
and learning, as well as institutional research to realize the instifution =uss
strategic plan with regard to quality promotion of knowledge and leadine
our societal problems. In pursue of this, PIASS is dedicated to respond &

of its institution and community, providing future responsible leadess

implementing pedagogically sound teaching and learning, as well as sese

PIASS’s strategy for teaching and learning places students at the cemie &
them in collaborative - learning, in a supportive and well-resourced Empower-:
dividuals

cess. This
ility, ind

10
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3.1 Through Modular System
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highly valued by employers. PIASS’s aim is to increase opportunities available

'
lecture hall, including volunteering, internship, part-time work, placements. E
employment-focused activities and events, equipping students with improved skills

the workplace

Academic staff shall also be empowered though trainings, workloads, upgrade ané

harmony to their research activities, and community engagement for their duties.

Enhance: Students shall be enhanced with the quality of their learning experience
supportive and well-resourced learning environment. PIASS focus is om
accessible, inclusive and student-centred learning experience.

Our objective is to provide increasingly flexible and well-resourced provisiom,
team of committed and professional academic and administrative support staff

Engage: Our students shall always be exposed to the high-quality of learnomg
and collaborative learning experience founded on the expert knowledge of ac
relevant support staffs such as those experienced industrial staff's lecturing &= cailld
an propriety faculty or department of the Protestant Institute of Arts and Social s
is to provide research and teaching as well as challenging and inspiring lesmmme -
Result: results are usually the outcome of all these 3Es identified above. Thesey

standard which represent the level of achievement that a student has 1o reach J

award. However, above this, it is the skills and competences translated mto our 4
both the labour market and societal needs. P

Rt

Therefore, Quality assurance is an all embracing term referring o = " 7

process of evaluating, assessing, monitoring, guaranteeing, maintains :
quality of our higher education system. Being a regular mechanism. o =

both accountability and improvement through an agreed upon and ¢ "'
established criteria. '

12
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3.2 Who Execute Quality

Quality is when everyone is clear about their responsibilities

Academic quality is how well the learning opportunities made available to students - enable them
to achieve their award. It is about making sure that appropriate and effective teaching, support,
assessment and learning opportunities are provided, for students.

Therefore, Quality is the responsibility of everyone’s duty being done to the best of their ability.
Although the directorate of quality assurance in collaboration with different institution’s
departments has responsibility for interpreting the quality and therefore ensuring that everything
is done accordingly, the primary responsibility for compliance with the quality lies with
faculties. However, other different departments shall collaborate responsibly to ensure a common

sounding quality assurance. These are such as Library, ICT, and Students services departments.

3.3 PIASS quality assurance in linkage with ARIPES

Chapter Four: Internal and self assessment

How do we know our quality?
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collecting questionnaires and distributing them to the class members. If a lecturer needs to
conduct he/her course assessment oOr feedback from students, then the following can be

considered.

1. The QA Student Feedback Module within Learning at PIASS to gather feedback from
your students online. You can consult the IT (PIASS website) teacher guide to using the
QA course evaluation option

2. The QA Student Feedback Questionnaire for module, Jecturer, practical and tutorial
feedback (See Appendix 2) which has a number of compulsory questions and a number
of optional questions from which a student can select to compile the questionnaire.

3. Choose (and modify) from the example questionnaires (See Appendix 2 and 3) one that

may better suit your teaching context.

But if the assessment is conducted by the QA members, then questionnaires are to be developed

based on the needs and other information needed by the QA office.
4.2 Self-evaluation and examination

Self assessment is important to go beyond our eager that everything is good. The introduction or
demand for self-evaluation does mean that there is a lack of quality rather it has to be regarded as
a way of examining ourselves in a structured manner, with a well defined framework.

For self-assessment, the following questions are suggested by UICEA as important:

Why do we do what we are doing? Do we indeed do the right thing?

Do we do the right thing in the right way?

Do we have a through command of the process to actually realise what we want?

Do we really achieve what we want to achieved?

An effective self-assessment requires an investment of time and dedication. It requires efforts by
both staff and students on the quality of services offered. The advantage of self assessment is that
information obtained and decision reached will help to determine whether some policies need
some amendments or remain unchanged. Some examples of principles to follow are provided by

the [IUCEA.. See www.1uces.org

14
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4.2.1 External evaluation and examination

Self-evalustion may be initiated by the institution itself. It consists of external experts visiting a
higher education institution to examine the self-study produced by the institution which may
involve process such as to interview faculty members, students, and other staff in order to asses
quality and efectiveness. The aim should be to put forward recommendations for improvements.
This s useally done by Rwanda High Education Council.

External examuners for examination or dissertation are to be designed by the research and quality
assurance Grectorate in collaboration with faculties. There are two ways this can be done: one is
to wse ssmply extermal examiners from any higher learning institute which has expert staff
relevant %o She madule or dissertation to be examined. This consists of some financial costs. Two
is havime collshorstion with other relevant higher learning institutions for examinations

exchanges Depending on the agreements, this method may involve no or minimal financial
COsis.

4.2.2 Appeintmeent of examiners

Faculties should B¢ responsible for providing nominations of external examiners for their
students” tamghs on an annual basis. The Senate has the power to receive nominations
and appeose sach sppointments, and discharges its responsibilities in this regard through the
quality and standiands commuitiee. See also PIASS internal regulations.

Specific respomsinlityies of each external examiner shall be specified in the letters of
appointment
The facuity = collsboration with the Quality assurance office has responsibility to ensure that a

sufficient mummber of extemal is appointed to ensure adequate expertise is available to cover all
the magor aress of e syllabus.

4.2.3 General responsibility of external examiner

External esssmmers e asked to provide informative comment and recommendations on any
good practice amd mmonation relating to learning, teaching and assessment they observe, and also
opportumities W enlamce the guality of the learning opportunities provided to students.

13
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4.3 Evaluation and examination
A team of internal members of QA are to conduct self evaluation twice a year. Ideally one

faculty evaluate the other. This is to be done in the same way with other (admin) departments.

Internal examinations are usually done by the lecturer of the course and after that sent to the
external examiner. A dissertation is sent to the external examiner by the members of the QA after

the main director or supervisor of a dissertation has approved it.

4.4 Examination office and academic services division
It should provide decision from faculty examination board for certificates, diplomas and final

degrees, including a full profile of confirmed marks which contribute towards that award.

Decision from the faculty examination board regarding courses termination, progression, “first
sits”, repeat study and reassessment entitlements, including the format of all assessments, such

as, examination, coursework, etc.,

The evidence used by the faculty examination board when submitting decisions on a students’
final degree classification under the national regulations. See Higher Education Quality
Assurance,

4.4.1 Conditions for student promotion from one level to the other

Referring to the Rwanda Higher Education Council, at the level of undergraduate, a student
should have at least 50% in total.

4.4.2 Requirement for first seating exam

For a student to be qualified to seat for the first sitting, he/she should have at least 40% of the

course work.

This mean that marks for course work and continuous assessment test should be posted and made
available to all concerned students at least one week before the writing of their first sitting exam.
This will also allow both student and examination officer to know who is eligible for first sitting

exam and who is not.

Those not eligible for first sitting exam have to repeat the course or module.

16
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4.4 3 Descipline and attendance

4.5 Stmdent Evaluation of teachers
Stodest evaluation is helpful for the department on a regular basis for quality promotion.
Studemts are kmown as the first to judge the quality of teaching and learning. Therefore,

department shall provide the students with feedback on what is done with the outcomes of the
cvaluatiom.

The peocess of uwsing student inputs concerning the general activity and attitude of teachers,
allow @S¢ owerall assessors to determine the degree of conformability between student
expectsion s the actual teaching approaches of teachers. Student evaluations are expected to
offer msios regarding the attitude in class of a teacher (approachable, open-minded,
enfertaiming. creative, patient, etc), and the abilities of a teacher to explain things, to motivate
students. %0 Belp students think, to correct mistakes in a friendly manner, to offer information
effectiveliy eic )

Chapter Five: am analysis model for teaching and learning

Most of smsinuton for higher education generally has three core activities; teaching/leaning,
reseamch s community outreach. Although all these areas are important for an institute for
higher efscation. this manual emphasise on the quality of the educational task. To find out the
quality of sfucation. the instrument of self-assessment at the program® level can be useful. The
infermatioms standard that is accepted involves some aspects that need to be considered for the
programme assessment. These include:

- Expectied lesrming outcomes

- Programs comsent

- Programm specification or description

- Program ergamssation

- Didacsie comeept |/ teaching / leaning strategy

? A progrem o @efimed as a coherent set of courses leading to a certain degree (bachelor or masters). A program can
also Be se=w &= & cwrmculum including internal and public or private regulations.

17
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- Students assessment

- Quality of academic staff
-Quality of support staff

- Student profile

- Student advice / support

- Facilities and infrastructure
- Student evaluation

- Curriculum design and evaluation
- Staff development activities
- Achievements/ graduates

- Satisfaction of stakeholders

However, in order to map the quality in a self assessment, we need a clear model o 2

looking at some aspects and ignoring others.

5.1 Student Admission Procedure

See PIASS admission procedure

5.2.1 Transfer and admission from other local institutions

There should be some core modules/courses in a particular field — programme 2
a prospect students should retake them first as a requirements

5.2.2 International student admissions
All national Examination Board for Foreign Evaluation should be observed

5.2 Recruitment procedure
See PIASS internal regulations

5.3 Workload
Is a quantitative measure of the learning activities that may be required for 1
learning outcome (such as; lectures, seminars, practical work, privaie

18
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mh. and examinations). For example, are the lecturers workload allows them to
efore feed-back to the students? How is the environment allowing creativity for
& academic staff? Are the syllabus clear, contextualized and learning friendly?

clusion

<pt with many aspects, and many factors that influence quality. While focussing
: ing, other dimension such as; quality of input, quality of the process, and
iput need to be considerably distinguished. Moreover, Quality Assurance
! on the existence of the necessary institutional mechanisms preferably sustained
" ture. Quality management, quality enhancement, quality control, and quality

s through which quality assurance is ensured.

[ -

_' academic quality assurance can be maintained in the student’s feedback. see

=N

ity Assurance in Higher Education, 2010. Volume 1, www.iucea.org

L
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Appendix 1: Module evaluation

Protestant Institute of Art and Social Sciences (PLASS )

Student Feedback

Student Feedback is one of the methods used for improving the
university. It also provides lecturers with valuable feedback about teack:
not need to sign your name and all information is confidential. Please ¢

honestly as possible.

Thank you for your co-operation.

endl'XZ:L

Module Name: | Code:
Please provide your opinion on various aspects of the module for the

Please indicate the EXTENT of your agreement/disagreement. For ex

1 = strongly disagree 2 = disagree 3 = neutral respomse 4 ,

5 = strongly agree

TSity. It also py

No | Questions

“eed to sign your

~HY as possible.
20
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1 [Tt was clear to me how the different topics and sections of the module fitted

together

1 felt enthusiastic about studying this module

"1 found that the workload for this module was manageable

~ A useful module outline was provided

E. 1 thought there was a good balance between the theory and its application

en| w| ds| W W

- 1 Sound that I could apply things that I learned in this module in my other

';-ﬁs

7 ; A= 2 e=uts of studying this module I have learned to think in new ways

g ' < 2 seset of studying this module I have grown and developed personally

€ | foumd & 1 was encouraged to work independently in this module
10 1 found S medule challenging and stimulating

11 1 helieve that | Bave been given sufficient guidance in order to cope with
| dms module

12 | found that the workload for this module was manageable

13  The teaching envomment (lecture room/laboratory) is conducive to

Appendiz 2: Lecturer evaluation
Protestant Instiuse of Art and Social Sciences (PIASS)

Stadent Feedback

Stmdent Feedback is one of the methods wsed for improving the quality of teaching at the
umiwessiy It also provides lecturers with valuable feedback about teaching effectiveness. You do

not mesd %0 sign your name and all information is confidential. Please complete as accurately and

homestiy as possible.

2
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Thank you for your co-operation.

Module Name and Code:

Please provide your opinion on various aspects of the module for the purposes of evaluation.

Please indicate the EXTENT of your agreement/disagreement. For example:

1 = strongly disagree 2= disagree 3 = neutral response 4 = agree |

5 = strongly agree

Lecturer Name: Module:

1 oath lcrr w always well prepared

—_—

I thought that the lecturer’s explanations were clear
I thought that the lecturer was approachable

I found that the lecturer was available during consultation times

I found that the pace of the lectures is just right for me

I found that the lectures were leaning just right for me

I found that I could understand the language used in these lectures

I was always able to hear the lecturer

b - RS - 7 I (T

I found that the lecturer explained concepts clearly

—
[l

I found that the lecturer emphasized important information

[o—
fe—y

I understood which information in lectures to note down and which

was less important

12 | I found that the lecturer presented the material in ways that were

interesting and stimulated my enthusiasm for the subject

13 | I thought that the lecturer pointed out links between the material
and other areas in the field

14 | I thought that the lecturer made good use of module materials
(handouts, readings etc) ;

15 | I thought that the lecturer made good use of teaching resources (eg
white board, audio-visual aids etc).

22
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16 | I thought that the lecturer encouraged students to express their own
ideas

17 | 1thought that the lecturer encouraged questions and class

* discussion

18 I felt comfortable enough to participate in the class discussions
19 Ithought that the lecturer had a good relationship with the class
20 1 thought that the lecturer was approachable

Appendix 3: Internship feedback

Protestant Institute of Art and Social Sciences (PIASS)
Student Feedback

Studens Feedback is one of the methods used for improving the quality of teaching at the
university. It also provides lecturers with valuable feedback about teaching effectiveness. You do

not mes to sign your name and all information is confidential. Please complete as accurately and

homestly as possible.

Thank you for your co-operation.

Please smdicate the EXTENT of your agreement/disagreement. For example:

A =strongly disagree B = disagree C = neutral response D =agree E=

: strongly agree
Practical (internship)
Ne Questions Reflection
I 1 %md that the internship helped me to understand What I am
| stmdding better
2 | Swought that the demonstrator was always well prepared
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I have gained practical sialls m these practice

I found the feedback om practical write-ups useful

I thought that the internship were well organised

I thought that the interasiip relate well to the content of the mnduie

I found that my confidence has improved as a result of the mserasinp
I thought thﬁ(i-h‘uehclpﬁll

X0 A N | B W

Comments

9. What aspects of the module were facilitated well?

10. What areas do you believe need to be improved in this module?

o,
g

———

11. Any other comments?

T

1

onsist

i

Q

5 o
i

i

Structive / D
aterialg

o~
5

8
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Appendix 4: Alternative course assessment

Protestant Institute of Art and Social Sciences

Please provide your opinion on various aspects of the course for the purposes of evaluation.

..............................

Plesse ssdicate the EXTENT of your agreement/disagreement.

Please tick in the appropriate box.

L. Course objective
Thees 1= Very poor 2 = Poor 3= Good 4 =Very
good

Ld [ I | et

1 = Very good | 2 = Poor 3= Good 4 =Very
good

1 = Very poor | 2 = Poor 3= Good 4 =Very
good
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Approachable

Ability to motivate
students

Help student think / self-
e

Time allocation

4. Assessment

1 = Very poor 1= Very good | 2 = Poor 3= Good

Group assignment

Individual assignment

In-course assessment

Bl b=

Link with course objective

5. Any additional comments

..................................................................................................................................
..................................................................................................................................
................................................................................................................................

....................................




